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PREFACE
i

This  book  is  dedicated  to  some  young  children’s  views  on  a  variety  of  aspects  of  school
provision  and  school  practices  that  have  been  in  place  or  advocated  for  young  children.  I
related these provisions to children’s rights in terms of whether they indicate respect to or
violation of children’s rights. Then, children’s views and preferences on school provisions
and  practices  are  discussed  in  connection  with  the  children's  rights  as  defined  in  the
Convention  on  the  Rights  of  a  Child  (United  Nations  [UN],  1989).  This  way  it  was
ascertained  which  educational  provisions  and  practices  young  children  prioritized  and
consequently  which  rights  they  favored  or  not.

What is it about?

I undertook this study because I wanted to record the views of children aged five to six years
in Greece and Scotland on three different types of school provision and practice arranged for
young children over the years. The three different models of schooling selected for children to
discuss  were  analyzed  in  order  to  show  which  of  the  children’s  rights  pertaining  to  their
education they reflected and which they violated. The first model of schooling is the teacher-
centered school, which shows no respect for children’s rights except perhaps partly their right
to education (article 28.1 of the Convention). This is how I shall refer to the Convention on
the rights of the child (United Nations, 1989) henceforth). The next school model is based on
traditional developmental psychology and it allows adults the scope and potential to respect
some of the children’s rights, such as play (article 31), but neglects or ignores others, such as
freedom of conscience or religion (articles 14 & 30). The last model of school is the rights-
based school, which fully respects all children’s rights pertaining to their attending school.

The special contribution of such a study is that it  reveals some young children’s voices in
multiple ways. First, young children were given the opportunity to discuss specific education
practices, which have been implemented over time in early year’s classes. This way I was
able to produce data on the same topics but from children living in two different countries,
national cultures and education provision. These children also had the opportunity to describe
their ideal school for a child of their age, in the form of suggestions for establishing a school
for Wilson, who did not want to go to school. In this case too, the children who offered their
ideas  came  from  Scotland  and  Greece  and  from  different  cultures  and  schooling.
Subsequently,  this  data,  e.g.  children’s  suggestions,  thoughts,  and ideas,  is  related to  their
rights so as to show which ones the participants themselves prioritized. The differences in
priorities  were  explained  based  on  children’s  experience  of  schooling  and  their  national
cultures.

Why Children’s Rights?

Greece ratified the Convention on the rights of the child in 1992, whereas the UK, part of
which is Scotland, in 1991. As a result, legislation pertaining to children in both countries is
to  conform  to  what  is  foreseen  by  the  Convention.  Some  of  the  rights  children  have,
according to the Convention, are not so easy to inform changes in the existing legislation due
to the varieties of cultural perspectives of citizens in both countries on childhood, children,
and their rights. For example, both countries have a mandatory curriculum, which means that
some  of  its  aspects,  such  as  the  goals  of  learning  that  children  must  achieve,  cannot  be
negotiated or omitted to suit children’s interests or choices in accordance with article 12 of
the Convention.
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This phenomenon is recorded in many countries, since their cultures are in juxtaposition with
some of the children’s rights in the Convention, especially those of child participation (Frost,
2011, as cited in Jones & Walker, 2011, p. 53; Kanyal & Gibbs, 2014; UN General Comment
7, 2005; Welsh, 2008, as cited in Jones & Walker, 2011). Many adults, regardless of their
background, hold different perspectives on childhood and the immaturity that characterizes
young  human  beings  from  the  perspective  on  which  the  Convention  is  based  (e.g.
Cunningham, 2005, 2006). Therefore, some adults think that children lack maturity, abilities,
and reason in absolute terms, so they treat them with less respect and dismiss them and their
views (Archard, 2004; Cunningham, 2005). However, according to the Convention, adults,
including  teachers  and  parents,  have  the  responsibility  of  giving  children  direction  and
guidance in relation to exercising their rights (article 5 of the Convention). This means that
adults  must  help  children  find  the  place  they  are  entitled  in  society,  rather  than  allow the
dominant  culture in  any society to  give children a  predetermined position,  which may not
always correspond to all children’s potential.

Why Young Children?

Children need to be given a voice, to be able to have a say in the provision adults make for
their  education.  This  is  something  I  believe  in  and  is  in  accordance  with  article  12  of  the
Convention. Article 12 defines children’s right to express their ‘views freely in all matters
affecting the child, the views of the child being given due weight in accordance with the age
and maturity of the child’.

As Allison James (2007, p. 262) explains, however, ‘giving voice to children is not simply or
only  about  letting  children  speak:  it  is  about  exploring  the  unique  contribution  to  our
understanding  of  and  theorizing  about  the  social  world  [part  of  which  is  school]  that
children’s perspectives can provide’. This is even more true for younger children for whom
the provision and protection rights tend to be favored by adults over their participation rights.
Young  children  are  considered  immature  by  many  people  and  thus  their  opinions  are  not
valued or sought (Archard, 2004). This has led the United Nations to issue General Comment
No. 7 (2005) on early childhood to clarify that all children regardless of their age have all the
rights foreseen by the Convention.

Why these countries?

Greece and Scotland have certain features, which enable a meaningful comparison (Clarkson,
2009). These countries offer different educational provisions to children aged five to six years
both in terms of the type of school (preschool education in Greece and primary education in
Scotland)  and  of  financial  aid  to  schools  (Scotland  devotes  a  larger  part  of  its  budget  to
education than Greece1 does). The dominant cultural perceptions of children’s and people’s
rights  are  also  different,  if  not  opposite,  in  these  two  countries.  Children  in  Scotland  are
taught to be independent of the beginning of their lives,  whereas in Greece, the children’s
environment in family and school is overprotective and collectivist (e.g. Farlane, 2018).

On the other hand, both countries have populations mainly Christian, White and European,
which  means  that  they  share  some  common  ideas  about  childhood  and  young  children’s
education. Therefore, there exists a fruitful balance of similarities and differences between
Scotland and Greece to justify their  selection for a study in Comparative Early Childhood
Education.



iii

How was the research conducted?

Apart from this study being comparative in nature, it is also qualitative with data produced
through focus group sessions with young children. The novelty of this research, on top of it is
a comparative one, is that its participants are young children aged 5 to 6 years and that its
method  of  data  production  is  focus  group;  a  not  so  usual  way  of  researching  on  children
(Gibson, 2007).

What is the value of this study?

As  an  educator  I  think  five  to  six  year  old  children  in  schools  can  be  offered  more
opportunities  to  learn  (a)  what  their  rights  are  according  to  the  Convention,  which  both
Scotland and Greece have ratified, and (b) how to act as right holders. In accordance with
articles 5 and 29 of the Convention, people who are responsible for children, which includes
teachers,  have  the  responsibility  to  teach  them  about  their  rights  and  facilitate  them  in
exercising  them.

With this study adults involved in young children’s education gain insight into the matter of
how children feel about certain practices and provisions. Such insight can be considered when
defining and determining good practices in schools for five-year-old children in Greece and
Scotland in general. This insight is also valuable when considering how teachers can better
cater  to  article  5  of  the  Convention,  especially  at  the  initial  teacher  education  level.
Furthermore, in an age of education leadership, regardless of whether it refers to headteachers
/ principals or teachers themselves (Leithwood, 1992; Leithwood, Harris, & Hopkins, 2008;
Smylie & Eckert, 2018), such studies can contribute to the improvement of young children’s
education and to a school life respectful of children’s rights.

What is the structure of this book?

In the first chapter of this book, the Convention is presented. Particular consideration is given
to  the  rights  that  apply  to  children’s  education  in  school  together  with  the  relevant  to
children’s education General Comments (General Comment 7, 2005; General Comment 1,
2001;  General  Comment  12,  2009  and  General  Comment  14,  2013)  issued  by  the  United
Nations. These documents are selected because they are what Scotland and Greece committed
to abide by in relation to the educational provision for their young children.

The second chapter is about the models of education that are known and have been partly or
full implemented in the Western world. The models are embodied in the authoritarian school,
the school based on traditional developmental psychology and the rights-based school. These
models of schooling for young children are related to the rights foreseen by the Convention
for the children in order to determine which rights they respect and facilitate and which they
violate.  Aspects  of  these  models  were  discussed  by  the  children  who  participated  in  this
study.  The  next  chapter  is  dedicated  to  the  methodology  of  the  research  undertaken.  56
children from Scotland and Greece participated in two focus group sessions in groups of 4. In
the first session, children discussed three models of education that have been advocated for
them. I chose some of the features of each of the three conceptualizations of school and made
them features of three plans for the best school ever, which children discussed. In a second
session with each group, children were read the beginning of the book Whiffy Wilson: The
wolf  who wouldn’t  go to  school  and asked to  describe  the  features  of  a  school  that  would
make  Wilson  want  to  attend.  Both  of  these  sessions  were  followed  by  children  drawing
aspects of what they discussed.
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the  second  one,  the  data  about  the  plan  for  a  school  based  on  traditional  developmental
psychology. In the third chapter, children’s views on the plan for a rights-based school are
analyzed  whereas  in  the  fourth  chapter,  the  data  about  a  perfect  school  for  Wilson.  The
analysis of the data from both focus group sessions showed that children prioritized children’s
right  to  play,  safety,  consultation  and  education.  In  the  final  chapter  of  this  study,  the
conclusions of the study are presented together with recommendations for further research.

Note:

Even though Greece has double the population of Scotland for the year 2022, for example,
Greece allocated 4.943.012£ (5.841.100 €) to education and Scotland 4.207.700£ according to
their official budget sites. (Hellenic Republic, 2021 and Scottish Government, 2021).

Evanthia Synodi
Department of Preschool Education

University of Crete
Gallos Campus

Rethymno, 74100,
Greece

In the empirical part of the study, the data are analyzed in four chapters. In the first chapter of



THEORETICAL PART

In this part of the study, its theoretical underpinnings are analyzed in two chapters. In the first
chapter, the rights of children entitled according to international legislation are analyzed as
well  as  how  their  implementation  changes  the  power  balance  in  the  relationship  between
adults and children. In the second chapter, three conceptualizations of education for children
are examined in relation to whether they respect, promote and facilitate the implementation of
children’s  rights.  These three models  of  schooling are  the teacher-centered,  the traditional
developmental  psychology  based  and  the  rights-based,  which  children  discussed  in  the
empirical  part  of  this  study.
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CHAPTER 1

The Convention on the Rights of the Child

Keywords:  Convention on the  rights  of  the  child,  General  Comments,  Greece,
Participation rights, Protection rights, Provision rights, Scotland.

INTRODUCTION

In  this  chapter,  the  rights  of  children  according  to  the  Convention  and  other
relevant documents by the United Nations are presented and analyzed. However,
before discussing the literature on children’s rights, the definition of rights must
be clarified. A right ‘is something you should always be able to do, to have, to
know, to say or to be protected from’, according to Jones (2011a, p. 4). However,
one must not forget that rights come with responsibilities, which are ‘something
you should do for other people, for society or for the environment’ (Jones, 2011a,
p. 4).

The Convention on the Rights of the Child (United Nations [UN], 1989) foresees
rights for all children that must be respected and implemented by every country,
which  has  ratified  the  Convention.  These  rights  have  been  grouped  in  various
ways. The International Save the Children Alliance (2007), for example, discusses
children’s rights in terms of the four general principles of the Convention:

1. Article 2 and children’s right not to be discriminated.

2. Article 3 and children’s right to their best interest being the primary concern in
all actions concerning children.

3. Article 6 and children’s right to live and develop.

Evanthia Synodi
All rights reserved-© 2023 Bentham Science Publishers

Abstract:  In this chapter, children’s rights as defined by the Convention on the rights
of  the  child  are  analyzed,  since  the  Convention  has  been  ratified  by  Scotland  and
Greece.  According  to  the  Convention,  children  have  protection,  provision,  and
participation rights. Some of the General Comments issued by the United Nations on
children’s rights are discussed as they are related to young children’s education. It is
evident that participation rights are more difficult to implement, as they imply more
power for the children and acknowledgement of their competency.
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4. Article 12 and children’s right to participation in all matters affecting them and
their right to be heard (International Save the Children Alliance, 2007).

Jones  and  Welch  (2018)  categorize  the  rights  defined  in  the  Convention  into
liberty rights and welfare rights of children. Liberty rights are based on the notion
that people have the right to live and act freely, to be free and to look out for their
interests.  In  such a  case,  the  state  intervenes  only ‘with  the  will  of  the  people’
(Jones & Welch, 2018, p.  42).  Each individual is  considered to be autonomous
and responsible for themselves, their family and their property. However, not all
people have the same start in life or equal capacities, therefore, they cannot make
a good life for themselves and their families. This means that there must be some
provision  in  place  so  as  to  help  everybody  ‘make  the  best  use  of  their  liberty
rights’ (Jones & Welch, 2018, p. 44). This provision is made available by the state
in the form of welfare rights, such as healthcare and education (Jones & Welch,
2018).

Others,  such  as  Te  One  (2011)  and  Alderson  (2008),  group  the  rights  of  the
Convention  into  three  categories.  According  to  them,  the  Convention  includes
rights of protection, provision and participation for all children and clarifies that
all  types  of  rights  should  be  implemented  in  combination  and  not  in  isolation
(UN, 1989, Preamble; General Comment 7, 2005, article 3; Te One, 2011).

The  protection  rights  children  are  entitled  to  are  the  right  of  children  to  be
protected  from  any  kind  of  discrimination  (article  2),  children’s  right  to  have
adults act in the children’s best interest (article 3), the right to be protected from
any  kind  of  abuse  (articles  19,  33  and  34),  to  be  protected  from  exploitation
(articles 32, 35, and 36), to be protected from injustice (article 40) and from war
dangers (article 38) (Alderson, 2008; Archard, 2004; Te One, 2011).

The rights regarding the quality of family life children are entitled (articles 5, 18
and 27), children’s right to health, safety and education (articles 24, 26 and 28),
children’s right to provision for their  general  development in education (article
29), for their physical and special care (articles 6 and 23) and for play, spare time,
fun and children’s  culture  (article  31)  are  considered to  be  provision rights  for
children (Alderson, 2008; Archard, 2004; Te One, 2011).

The participation rights that children are entitled to are children’s right to their
identity  (articles  7,  8  and  30),  their  right  to  be  consulted,  and  their  views
considered in accordance with their age and maturity when decisions about their
lives are made (article 12), their right to access information (article 17), children’s
right to freedom of speech, expression and thought (articles 13 and 14) and their
right to a private life (article 16) (Alderson, 2008; Archard, 2004; Te One, 2011).
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Even though all  rights apply to all  children at  all  times and are interconnected,
some of the articles of the Convention are clearly related to education and how
schools should operate. These articles are:

1. Article 2, which states that children are not to be discriminated against for any
reason.  The  grounds  for  discrimination  forbidden  by  the  Convention  are
children’s  or  their  parent's  /  guardian's  ‘race,  color,  sex,  language,  religion,
political  opinion,  national,  ethnic,  or  social  origin,  property,  disability,  birth  or
other status’.

2. Article 3, which states that in all actions concerning children (some of which
are related to their education) the best interests of the child should be a primary
consideration.

3. Article 5, which defines that people legally responsible for a child, who include
their teachers, need to provide them with guidance and direction in the exercise of
their rights.

4. Article 13 and children’s right to freedom of expression. This includes schools
where  children  seek,  receive  and  impart  information  and  ideas  in  ways  they
choose,  except  if  they  are  against  the  law  or  violate  other  people’s  respective
rights.

5. Article 14, which states that the child’s right to freedom of ‘thought, conscience
and religion’ shall  be respected,  except if  it  is  against  the law or violates other
people’s respective rights. This kind of respect is expected, therefore, by schools
and teachers.

6. Article 23, which refers to the right to an effective access to education and to
providing  education  for  the  mentally  or  physically  disabled  children.  Such
education should ensure their dignity, self-reliance and their active participation in
society, part of which is a school.

7.  Article  24,  which  refers  to  children’s  right  to  education  on  health  issues,
hygiene  and  prevention  of  accidents.

8. Article 28, which refers to all children’s right to education. Primary education
must  be  compulsory  for  all,  whereas  all  types  of  secondary  education  must  be
developed and available to all children free of charge. Measures must be taken to
minimize  the  number  of  children  dropping  out  of  school  as  well  as  to  provide
education ‘on the basis of equal opportunities’ (article 28.1). School discipline is
linked  to  respecting  children’s  dignity  and  all  of  their  rights  included  in  the
Convention.
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CHAPTER 2

Models of Schooling and Children’s Rights

Abstract: In this chapter, children’s rights as defined in the Convention on the rights of
the child are related to three models of schooling well known in the Western world.
These theoretical models are the traditional, authoritarian school, the school based on
traditional  developmental  psychology  and  the  rights-based  school.  Aspects  of  these
three models, therefore, may coexist in early years settings in Scotland and Greece and
thus facilitate or hinder children from enjoying their rights.

Keywords:  Authoritarian  school,  Convention  on  the  rights  of  the  child,
Participation  rights,  Protection  rights,  Provision  rights,  Rights-based  school,
Traditional-developmental-psychology-based  school.

INTRODUCTION

In this chapter, three major conceptualizations of children education are analyzed
in order to highlight if and how they afford children their rights as defined by the
Convention.  The  models  of  schools  investigated  are  the  authoritarian,  the  one
based  on  traditional  developmental  psychology  and  the  rights-based  one.  The
purpose  of  such  an  examination  is  twofold.  First,  it  sheds  light  onto  solidified
school practices, which may hinder the implementation of some of the children's
rights.  Secondly,  aspects  of  these  models  of  schooling  formed  part  of  the
empirical  research  carried  out.

The Authoritarian School

In the traditional, authoritarian school, everything that takes place is teacher led
(Johnny,  2005).  Everything  is  decided  by  the  adult  (Ciccelli,  1983;  Mascolo,
2009). The teacher remains in control of the knowledge to be acquired (what is to
be  learned)  by  the  learners  (Wood,  2010)  and  the  learner  remains  a  passive
recipient  of  what  the  teacher  offers  and  a  passive  listener,  only  responding  to
instructions  by  the  teacher  (Johnson  &  van  Wyk,  2016;  Kok-Aun,  2014;
MacNaughton,  2020;  Mascolo,  2009).

Evanthia Synodi
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Learning in such a school has a theoretical focus, as experience is outcast. It is
based  on  the  premise  that  peers  learn  in  the  same  way  (MacNaughton,  2020),
hence the whole class instruction (Kok-Aun, 2014). Learning as acquisition is the
metaphor  describing  education  in  such  a  school  (Wood,  2010).  Therefore,  the
most  common  methods  of  teaching  employed  are  recitation,  copying  (Ciccelli,
1983;  Decker  &  Decker,  1992,  as  cited  in  MacNaughton,  2020;  Lowe,  2007),
telling,  lecturing  and  direct  instruction  (Burts,  Hart,  Charlesworth,  Fleege,
Mosley,  &  Thomasson,  1992;  Burman,  2008;  Johnson  &  van  Wyk,  2016;
Kalantzis,  Cope,  &  Harvey  2003;  Leininger,  1979;  Mascolo,  2009).  The
curriculum is ‘mechanistic – behaviorist’ according to Alexander’s categorization
(1988,  as  cited  in  Pugh,  1996,  p.  90).  There  is  time  and  space  for  the  3  R'  s1

(Lowe, 2007), habit formation, testing and pupil obedience to their teacher and
punishment if  they do not  do as they are told (Ciccelli,  1983;  Leininger,  1979;
MacNaughton, 2020). This latter aspect of child - teacher relationship is not based
on children's  rights  to  physical  protection and to the protection of  their  dignity
(articles  19  and  28.2).  Space  is  not  abundant  in  the  classroom  and  time  is
allocated  to  activities  in  a  clear  cut  way  (Decker  &  Decker,  1992,  as  cited  in
MacNaughton, 2020; Kok-Aun, 2014; Mascolo, 2009).

In the classroom, the teacher’s table is in the front of the rows of desks for pupils
and there are sets of textbooks (Kok-Aun, 2014; Walkerdine, 1998). There is no
room or time for children to play. Whether children are seen as empty vessels to
be filled in schools (Bruce, 1997; Locke, 1689, as cited in Archard, 2004; Kok-
Aun, 2014) or as born evil (Archard, 2004; Lowe, 2007) and/or as sinner children
(Blenking  & Kelly,  1992)  and  ‘in  need  of  redemption’  (Lowe,  2007,  p.  5),  by
uprooting this evil  from them, ‘children need to be schooled to particular ends'
(Lowe, 2007, p. 5). Children were considered ‘prone to the badness, which only a
rigid  disciplinary upbringing could  correct’  (Archard,  2004,  p.  46).  Parents  are
supposed to ‘break the child’s will’  (Archard,  2004,  p.  46) and their  sinfulness
and replace it with Christian morality. This duty was extended to schools. A sense
of discipline and readiness to accept the rhythms and timing of the working day
form  part  of  the  aims  of  the  traditional  school  (Brown,  2014;  Hartley,  1993;
Lowe, 2007). To achieve these aims, a teacher-led school develops ‘subservient
conformity, hierarchical acceptance and motivation by external rewards’ (Ross,
2008, p. 115, as cited in Brown, 2014, p. 7) in children (MacNaughton, 2020).

In Europe, the mission of a teacher-led school has been moral and sociopolitical
(Burman, 2008; Lowe, 2007); to inculcate good habits, and teach ‘skills suited to
one’s gender and station in life’  and reading the Bible (Hunt,  1985,  as  cited in
Burman, 2008). The perception of such education for children remains one based
on a perception of children as deficient and on the model of passive child (Bruce,
1997; Burman, 2008).
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Childhood and thus the education of the children in such a school is a stage of
preparation for adulthood. In such a case, respect, protection and implementation
of children participation rights, such as their right to be consulted and listened to
and to participate in decision making about issues that affect their lives (article 12
UN 1989) are not included. There is provision for the children's right to education
(article  28)  but  not  for  play  (article  31).  There  is  also  no  protection  of  human
decency and dignity (article 28.2) and of physical safety for the children (article
19). All the above have nothing in common with acknowledging children as rights
holders.  This  approach  to  children’s  education  is  also  partly  on  a  par  with  the
protection  position  (Te  One,  2011),  which  prioritizes  children's  right  to  have
adults  act  in  their  best  interest  (article  3)  but  not  with  the  provision  thesis  (Te
One, 2011) because it does not provide for children's right to play (article 31).

The School Based on Traditional Developmental Psychology

The school based on traditional developmental psychology is also governed by a
concern for children preparation for adult life (Archard, 2004) as the authoritarian
school  is.  Their  difference  is  in  the  way  of  achieving  it.  Child  development  is
perceived as taking place in stages which determine the level and kind of learning
children  can  achieve  (Bruce,  1997;  MacNaughton,  2020)  and  these  stages  are
considered universal (Bruce, 1997; Burman, 2008). Such a school pays attention
to the particular  features of  every stage of  the development  of  the child,  rather
than  train  them  in  the  skills  they  will  need  as  adults  (Bruce,  1997).  Care  and
education  cannot  be  compartmentalized  and  the  same  applies  to  learning  and
development  (Hurst,  1991).  Holism  must  characterize  adults’  perception  of
children  and  their  education  and  development  (Bruce,  1997).

In this school, there is only the voice of one child who represents each stage of
development.  Development  in  areas  or  in  ways  other  than  those  discussed  by
traditional  developmental  psychology  is  not  accepted  as  worthwhile
(MacNaughton, 2020; Potts, 2007). Falling behind in the development as defined
by traditional developmental psychology (Woodhead, 1999) is considered a delay
(Bruce,  1997;  Curtis,  1998) in unfolding the biological  programing of  humans,
not withstanding cultural and family conditions at least (Potts, 2007; Walkerdine,
1993). Child behavior perceived as diverging from that of the expected stage of
development is in need of intervention (Burman, 2008). Family and culture are
examined  in  relation  to  what  can  be  done  to  achieve  the  development
corresponding  to  the  learner’s  age  (Popkewitz  &  Bloch,  2001).

The curriculum in such a school is ‘open’ and ‘negotiable’, so as to help children
reach their  full  potential  (Alexander,  1988,  as  cited  in  Pugh,  1996,  p.  90).  The
activities offered in such a school are either teacher led or child led and a balance



EMPIRICAL RESEARCH PART

This part of the study is dedicated to describing the methodology of conducting this empirical
research  and the  data  from the  focus  group sessions  with  children  aged 5  to  6  years  from
Scotland and Greece. In the methodology chapter, it is explained that this is a comparative
research with a qualitative approach to producing data. Focus groups sessions with five year
old children were conducted. The reasons for selecting the specific countries and children are
explained  as  well  as  the  process  of  the  research.  At  the  end  of  the  chapter,  the  ethical
considerations  of  the  research  and  the  measures  taken  to  ensure  its  trustworthiness  are
analyzed.

The methodology chapter is followed by four chapters of data analysis; three chapters devoted
to the first focus group sessions and one chapter devoted to the second sessions. During the
first sessions, children discussed three types of schools; a traditional, authoritarian school, a
school based on traditional developmental psychology and a rights-based school in terms of
their physical environment and social environment. In our second sessions, the children were
read a part of the book called Whiffy Wilson, the wolf who wouldn’t go to school  and then
made suggestions as to what school would make Wilson want to attend it.
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CHAPTER 3

Methodology

Keywords:  Comparative  education,  Early  childhood  education,  Focus  groups,
Primary  school,  Qualitative  research,  Research  trustworthiness,  Rights  based
school, Research ethics, School based on traditional developmental psychology,
Teacher-directed school.

INTRODUCTION

The reason for this study, for its purpose and its design, is based on my working
as an educator and not a child sociologist. As such a person, I have seen, observed
and  spoken  to  teachers,  both  in  Greece  and  some  parts  of  Europe,  of  young
children about working with them. Their ways of working and being with children
seemed to me that  sometimes did not  indicate acknowledgement of  children as
right holders. At times, some teachers’ behavior did not show any awareness of
them violating some of  the children’s  rights  or  even that  children had rights  at
school. Whether they believed they should treat children like that or were forced
to is beyond the aims of this study. However, I wanted to find out how children
felt  about  the  different  school  practices  and  provisions,  which  respected  or
violated  some  of  their  rights.
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Abstract:  This chapter is dedicated to the empirical research undertaken in order to
discover,  first,  children’s  perceptions  on  aspects  of  provision  and  practices,  pre-
selected by me, which have characterized theories and policies about classes for five to
six year old children. A second purpose of carrying out this study is to discover what
aspects of a school for children of their age these children consider essential. All data is
discussed in terms of respect or violation of children’s rights in order to highlight the
connection  of  children’s  views  with  children’s  rights.  It  is  a  comparative  research
conducted in a qualitative manner using focus groups. The sample is five to six year
old children who attended school in Scotland and Greece and participated in two focus
group sessions. Approval for this research with children was granted by the appropriate
authorities  both  in  Scotland  and  Greece.  Permission  to  conduct  the  research  with
children was requested by their  teachers,  their  parents,  and the children themselves.
Finally,  the  measures  taken  to  ensure  that  this  research  research  is  conducted  in
accordance  with  research  ethics  and  issues  on  its  trustworthiness  are  discussed.
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Therefore, this study is dedicated to children in Scotland and Greece expressing
their views on aspects of school practice in schools for children aged five to six
years.  I  did  not  intend  to  conduct  emancipatory  research  (Cohen,  Manion,  &
Morrison,  2018)  or  share  the  topic  and  design  of  the  research  with  children
(Thomas, 2021). I only wanted to give children a chance to express how they felt
about specific behaviors and practices which take place or are likely to take place
in classes for five years olds, so that I can relate these ideas to children’s rights.

More specifically, the purpose of this study is to explore five-year-old children’s
views  on  aspects  of  behavior  and  rules,  learning  and  play  and  the  physical
environment in schools so that I can relate these views to their rights. The aspects
of  school  practice  and  school  provision  selected  for  this  study  reflect  the
implementation or not of various provision, protection and participation rights that
children are entitled to in schools.  Therefore, this research aims to examine (a)
how children feel about specific (selected by me) aspects of school practice and
provision  for  five  to  six  year  old  children,  and  (b)  what  specific  aspects  of  an
education for children of their age children themselves consider important in order
to determine what children’s rights these views reflect.

Background to the Conceptualization of this Research

Two pieces of research related to young children’s perceptions of school guided
me  in  selecting  the  particular  aspects  of  schooling  to  be  studied.  They  are  a
research  by  Sheridan  and  Pramling-Samuelsson  (2001)  and  a  research  by
Einarsdottir  (2005).

According to Sheridan and Pramling-Samuelsson (2001), when young children in
Sweden were asked to define what it means to decide, the children referred to (a)
what  they  want  to  do,  mostly  during  play  and  free  activity  time,  (b)  what  is
allowed  and  what  is  not  and  (c)  the  exercise  of  power  and  control.  Children
seemed  to  categorize  decisions  at  school  into  decisions  made  by  teachers,
decisions  made  by  groups  of  children  and  decisions  made  by  each  child
individually. As for who decides what happens at school, children claimed that
the teacher decides about almost everything, such as the conditions in the school,
everyday  routines,  rules,  norms  and  values  as  well  as  handling  little  daily
incidents. According to almost all of the participating children, they do not decide
where and when they play. Many times they felt that their teachers’ decisions had
priority over what they wanted to do. Children believed that the only decisions
allowed  to  them  were  relevant  to  what  they  would  play,  what  their  own  free
activities would be and what to do with their belongings. Children also said that
they  co-decided  things  with  their  teachers  only  when  they  are  going  to  do  an
activity  together,  such  as  a  circle  time  activity.  As  a  group  of  peers,  children
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decided, all together, what to do and mainly what to play but children knew that
some of them decided more often than others.

Einarsdottir  (2005)  found that  children  in  Iceland considered  that  the  teacher’s
role included disciplining and controlling children on top of teaching. Teachers
handled children’s disputes and ensured that children followed the rules. Children
also said that they did not like participating in group activities over which they did
not  have  any  control  and  during  which  they  had  to  follow  their  teachers’
instructions.  When  asked  what  they  could  decide  and  what  not,  children  in
Iceland, in the same way as children in Sweden, said that they were allowed to
decide about their play and their free activities. At the same time, however, they
understood that their choices of play and games were not unlimited and that they
would need to wait at times because of the large number of children waiting in a
queue  to  play  in  a  specific  area.  Children  also  mentioned  that  they  could  not
decide about the general operation of the school, the routine, the rules, their diet
as well  as the activities and their  content,  which were organised by adults,  just
like in Sweden. The list of the issues children felt they were not allowed to decide
is as follows:

What classroom we are in

When we go outdoors

When we play with the computer

What the playschool teachers do

What we have for lunch

What we draw in philosophy-time

Where you sit

When to leave choice time

When to leave rest time

Where to be at rest time

To ruin things if the playschool teacher leaves

To sneak out
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CHAPTER 4

Children’s Views about an Authoritarian School

Abstract:  In  this  chapter,  the  data  produced  in  the  first  focus  group  session  with
children in Scotland and Greece are analyzed. The children who participated in this
session were read the plan for a teacher-directed school for young children, which does
not provide for most of the children’s rights relevant to their  education. Children in
both countries mainly talked about the physical environment of the school in the plan,
which  they  found  poor  and  hindering  play  (article  31).  In  terms  of  the  social
environment of the authoritarian school, children wanted to be consulted (article 12)
but this tendency was stronger in Scotland and only children from Greece talked about
the need for children to be safe at school (article 19). The significance of article 5 on
adults helping children with exercising their rights was raised.

Keywords: Children’s participation, Right to education, Right to play, Right to
protection from physical harm, Teacher-directed school.

INTRODUCTION

Children in both countries were given the following plan for a school intended to
be the best school ever.

In this school, the teacher will make all the decisions for the children. She will set
the classroom rules for the children without asking them and she will punish them
when they do not follow them. The teacher will prepare lessons for the children
and all of them will do the same thing at the same time. All the children will sit
quietly and listen to their teacher. When there is a break, the teacher will let the
children  play  for  a  while.  Then  she  will  stop  them  and  start  her  lesson  again.
Around  the  school  there  will  be  a  high  wire  netting.  The  yard  will  be  small,
covered in  cement  and have a  few trees.  Inside the school  we will  put  rows of
desks, a blackboard, a clock on the wall and a large desk for the teacher.

Since they did not agree that it was a plan for a perfect school, they were asked for
suggestions to improve it. The first thing children from both groups in Scotland
and from two of the three groups from Greece mentioned referred to the physical
environment, even though it is described last in the plan. Only the children in one
group in Greece did not let me tell them the whole  plan and then  discuss it. They
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commented  on  the  first  element  of  the  plan  as  I  was  reading,  so  I  accepted  a
discussion on one element of the plan after another.

The Physical Environment of a School

Scotland

There were two groups of children, one from Valley primary school and one from
Hill primary school in Scotland who discussed an authoritarian school for children
of  their  age.  The  first  thing  children  in  both  groups  in  Scotland  mentioned  as
improvement  of  the plan of  a  perfect  school  for  five year  olds  was about  play.
Contact  with  nature  at  school  was  also  important  to  these  groups.  Only  girls
participated  in  the  focus  groups  of  both  schools.

Valley School

More time for play and more space for play in the yard as well as contact with
flora (e.g. sunflowers) were important to the plan of the best school, together with
an element of academic school structure, such as a bell.

ES:  So,  I  was  wondering,  can  you  help  the  queen  and  the  king  make  the  best
school ever? Do you think this plan is the best or have you got any other ideas?

We can have a longer play time.

We could have a bigger playground.

And not covered in cement.

ES: Not covered in cement. What would you like on the floor on the yard?

Hmm … Probably a few flowers.

ES: Flowers! Grass? Trees?

We could put some more … we could put trees on the grass.

ES: Alright. Anything else to make this school they want to build better?

Maybe have a bell so that they know when it is break time and stuff?

ES: A bell.

We can have a sunflower.
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ES: A sunflower. Plant sunflowers?

Cause the sunflowers in our garden are dying.

ES: Alright. Anything else?

Nope.

These children answers indicate the importance of article 31, that is, children right
to rest, leisure and play, and of article 28.1. about children's s rights to education.
Children would add a bell to the plan so that children know when teaching ends
and children can have a break. A bell in a primary school is a feature of a school
found in primary schools in both countries. However, children aged five to six are
in kindergartens in Greece and a tambourine is used to signal the change from a
teacher directed activity to child directed activity and vise versa. These children
did not reject the idea of learning in school and indicated how important it was for
children  to  know  what  activities  follow;  to  know  the  daily  routine.  Children
suggestions for a bell show that children may not know how to tell time or how to
estimate the duration of activities and that they were not involved in, or perhaps
not even informed of, how long each activity takes in class. Article 29(e), which
refers to children being taught to respect the natural environment at school, seems
to have a strong basis of being implemented successfully, as these children were
interested in flora 1.

Hill School

Children  in  the  group  from  Hill  School  also  commented  on  the  physical
environment of the best school ever in terms of play resources (seesaw, climbing
frame, etc.), space for play and contact with flora (flower garden). However, their
emphasis  on  play  equipment  was  stronger  compared  to  that  from  the  Valley
School,  because  they  described  more  resources  for  play.  They  also  made
provisions to ensure the potential  to rest  (big bed) and eat  (lunch boxes) in the
classroom exists in the physical environment of a perfect school.

ES: So, can you help her [the queen] make the best school ever? Do you have any
ideas?

Make a shoot for them?

ES: What do you mean, a shoot?
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CHAPTER 5

Children’s  Views  About  A  School  based  on
Developmental Psychology

Abstract: The data from the session in which children discussed the plan for a school
based  on  developmental  psychology  are  presented  here.  Children  in  both  countries
referred to aspects of provision and practice relating to children’s right to education,
play  and  participation.  However,  only  children  in  Scotland  talked  about  whether
children should wear a uniform at school or not, raising the question of discrimination
(article 2) and freedom of expression (article 13). Similarly, only children in Greece
mentioned  their  fear  for  lack  of  protection  from  a  hedge  (article  19)  around  the
schoolyard.  When  it  comes  to  the  social  environment  of  the  school,  children  in
Scotland appreciated article 12 and children’s right to be consulted and their views to
be  taken  seriously  according  to  their  age  and  maturity  a  lot  more  than  children  in
Greece.

Keywords: Developmental psychology, Non-discrimination, Right to play, Right
to education, Right to participation, Right to safety.

INTRODUCTION

Children in both countries were read the following plan for the new school, which
they were asked to improve.

In this school, the teacher and the children will decide together on many issues but
not everything. The teacher will set some rules but she will also make some with
the children. The teacher will prepare activities that she thinks children like. She
will sometimes play with them in the corners and in the yard as if she were a little
child  herself.  She  will  let  children  play  a  lot  but  she  will  want  lessons,  too.
Around  the  school  building,  there  will  be  a  hedge.  The  yard  will  be  large  and
some of it will be covered with grass and some of it with tartan. The yard will also
have trees, a sand pit, a play house, monkey bars and a slide. Inside the school,
there will be large rooms and a lot of stuff for the children such as toys, books,
dolls, pastels, small tables and chairs and a clock. There will be no rows of desks
or a big desk for the teacher.
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The Physical Environment of A School

Scotland

The groups of children who discussed a plan based on developmental psychology
came from Valley primary school  (a  boy and two girls)  and from Hill  primary
school  (two  boys  and  two  girls)  in  Scotland.  Children  in  both  groups  made
comments  on  aspects  of  play  for  the  improvement  of  the  plan  for  a  school  for
children of their age.

Valley School

Children from Valley School would add resources and equipment relevant to play,
mostly sports, such as an obstacle course and a pool, to this plan for a school for
young children. A garden with flowers, however, was their first suggestion. The
inclusion of nature and the expansion of the size of the schoolyard to allow for
movement  and  children  being  able  to  use  their  bodies  were  essential
improvements  to  the  yard.

Add flowers on it?

ES: You would add flowers. Ok. In the garden you mean?

Yeah.

Yeah.

Add obstacle courses1?

I like that idea.

ES: Ok. Any other ideas?

Trampoline.

A slide.

A swing.

ES: A slide? Oh, yes, I said it was going to have a slide, but I didn’t say it was
going to have a swing. Okay.

A swimming pool.
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ES: Anything else?

Climbing frame.

ES: Climbing frame! Okay. Anything else?

A go cart.

A bike.

A two-wheel bike.

A two-wheel scooter.

We have loads of ideas.

Children did not mention any improvements for the indoors. It is as if the indoors
was a place forbidden to them to question its perfection, perhaps because the plan
was made by the queen and king’s helpers. It is as if the school yard was the only
place that interested them or that they had ideas about its improvement. This is on
a  par  with  Einarsdottir’s  (2005)  findings.  In  her  study  children  drew  and
photographed the outdoors as their most liked space. Perhaps the omission of the
indoors  in  the  discussion  indicates  a  connection  with  Howard’s  (2010)  and
Wood’s  (2010)  work  on  children  distinguishing  between  play  as  the  child’s
domain  and  work  and  learning  as  the  teacher’s  domain  and  work.  So,  in
classrooms, children learn / work and their teacher decides about their learning,
whereas  in  the  outdoors  they  play,  which  is  their  business.  Article  31  on  the
children's  right  to  play  was  prioritized.  The  implementation  of  article  29(e)
regarding children learning respect for nature seems to be facilitated as children
added flowers to the plan.

Hill School

Children in this group discussed the physical environment of the plan in relation
to play, children's safety, their attire and their relaxation. They were concerned
about  fires  at  school  and  would  add  sprinklers  and  alarms  and  other  ways  of
ensuring safety from fire in the school.

ES: So, do you think this school is fine? Would you suggest something else?

I think we should have like an art table.
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CHAPTER 6

Children’s Views About A Rights-based School

Keywords: Indulgence, Individualism, Right to play, Right to education, Right to
safety, Rights-based school.

INTRODUCTION

Only children from Valley School in Scotland were read the following plan for a
rights-based school and were asked to discuss it because there were not enough
participants from Hill School. However, there were three groups, one from each
of the participating schools in Greece.

In  this  school  the  children  and  the  teachers  will  decide  together  about  all  the
school problems. They will decide what they will do with children and teachers
who  do  not  treat  others  well  or  if  they  go  visit  a  museum.  In  this  school  the
children and the teachers will decide all of the rules together. The teacher will ask
the children what they want to do and learn and that is what they will do. Children
will play everywhere in the school; in the corners, in the gym, in the yard and in
the forest  with their teachers and with other children. Their teachers will  never
interrupt  their  play  to  start  other  activities.  They  will  not  put  wire  or  bushes
around the yard. The school yard will have grass but also tartan. There will also
be trees, a sand pit, a play house, a jungle gym, a seesaw, a climber and a slide.
The school will have large and tiny rooms. They will put a lot of stuff inside for
the children such as toys, books, teddy bears, crayons,  tricycles, dough, furniture,
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Abstract: Children discussed the plan for a school respecting and implementing all of
their  rights  and  their  views  are  analyzed  here.  They  added  more  resources  to  their
physical  environment  which  were  relevant  to  their  right  to  play  mainly  and  this
tendency was stronger in Greece as compared to Scotland. In terms of suggestions for a
school for young children, these were influenced by the provision of education children
received in their countries respectively. As for the social environment, children in both
countries showed an appreciation of article 12 and wanted to participate in decision-
making, even though they did not know which decisions or how. This need raised the
importance  of  article  5  and  the  importance  of  adults  helping  children  exercise  their
rights.
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big  and  small,  cement,  plaster,  wood,  thermometers,  tubes,  scissors,  spatulas,
knives  and  saws.

The Physical Environment of the School

Scotland

There  was  only  one  group  of  children  from Valley  School  in  the  sample  from
Scotland who discussed the plan for a rights-based school. They were concerned
with learning resources and practices and barely talked about the play.

Valley School

When asked the first general question about how to make the rights-based school
described to them perfect, children included very few play resources i.e. balls and
obstacle courses. Tartan was linked to an obstacle course and was not perceived as
a safe floor for play outdoors,  as it  was intended by the plan.  They focused on
children learning, on teaching, which was broadly defined in one sentence in the
plan1 , and on time spent on the play. They believed that children in this school
should spend more time learning rather than playing, even though the plan did not
say how much time children would spend on work / learning and play / child led
activities  in  school.  Children  referred  to  the  part  school  plays  in  developing
children  physical  skills,  social  skills,  and  life  attitudes.  More  particularly,  they
talked  about  learning  more  mathematics,  doing  more  writing  and  worksheets,
learning about money and paying bills, becoming able not to spill food and drinks,
doing  gymnastics,  not  hurting  others  and  not  giving  up  when  they  fail.  These
children  seemed  to  have  identified  the  materials  and  equipment  of  the  plan  as
play-related,  even  though,  traditionally,  real  thermometers,  knives,  saws  and
tubes,  for  instance,  are  not  allowed  to  be  used  as  play  resources  in  schools.

We could put some more things in the playground and stuff, you know, so, many
balls and we could have some other things into the obstacle course?

They need to do more learning.

ES: More learning. Ok, Like what?

Like, how to count up.

ES: Anything else they should be learning?

How to count down.
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ES: Count up and down. Ok.

Maybe we could learn more things to do with maths.

Maybe not play so much?

ES: Alright. Not play so much. Why do you think they shouldn’t play that much?

Because they won’t know anything when somebody asks them a question.

ES: Alright. They will not know anything if somebody asks them questions. And is
that more important than playing?

Christine nods yes.

ES: You think so? Ok.

They  might  want  to  learn  not  to  kick  the  ball  in  their  face  because  somebody
might get hurt and fall over.

ES:  Anything  else  to  make  it  the  best  school  ever?  Any  other  ideas  that  these
children may have forgotten?

Maybe we could … we could maybe learn the time properly?

Maybe they should learn about money a bit more, cause they may not know what
money is.

ES: Ok. Learning about money. Yes.

Em … they may have to learn how to pay.

And get food and drink not spilled.

ES: Oh, they need to learn to pay what?

Pay and buy and see if they have enough money to buy food and drinks.

They could have some worksheets and blue folders?

ES:  Worksheets  and  blue  folders.  So,  what  exactly  do  you  do  with  the  blue
folders?  I  don’t  know.

You put your…you put your work in it.

ES: Alright. In the folder. Is that what you wanted to say?
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CHAPTER 7

The Perfect School for Wilson

Keywords: Indulgence, Individualism, Power distance, Right to education, Right
to participation, Right to play, Right to safety.

INTRODUCTION

In this section, the data from the second focus group sessions with children are
analyzed. In our second session, the children were read the following part of the
book called Whiffy Wilson, the wolf who wouldn’t go to school (Hart, 2014).

There was a wolf called Wilson who couldn’t count to ten. He wouldn’t learn to
write  his  name.  He  never  used  a  pen.  He  didn't  know his  A  B  Cs.  He  couldn’t
paint or cook. He wouldn’t learn his two-plus-twos. He never read a book.

‘Time for school!’ his father cried, ‘you pesky little pup!’.

‘But school is BORING!’ Wilson whined, and he turned the telly up.

One morning, Wilson went next door to ask his friend to play. But Dotty smiled, ‘I
can’t because I’m off to school today.’
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Abstract: In the second focus group session of this research, each group of children
read the beginning of a book called Whiffy Wilson, the wolf who wouldn’t go to school.
In this chapter, children’s perceptions of the perfect school for Wilson are presented.
Children in both countries suggested a school where play time would be allowed a lot
more than in their schools. Sugar-based foods were more popular in Scotland than in
Greece, which disagrees with children’s right to healthy nutrition (article 24). Children
in  all  groups  from Scotland  discussed  learning  in  terms  of  the  education  they  were
being offered, and they wanted help for Wilson or no lessons at all nor a teacher for
him.  On  the  contrary,  most  of  the  groups  in  Greece  did  not  talk  about  learning  in
school. Friendships were important to children in Greece only, even though all children
in both countries discussed classroom rules that would enable positive relations with
other children.
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‘Well, I’m not going’, Wilson grumped. ‘Who wants to read and write? I’d rather
play and watch TV and stay up late at night.’

‘Oh, you’re so silly’, Dotty smiled. ‘Come to school with me! There’s nothing to
be scared of - school’s lots of fun, you’ll see!’

‘WHO SAYS I’M SCARED?’ growled Wilson.  ‘A wolf  is  brave and strong.  It’s
just … the teacher might be cross if I get the answers wrong.’

Children  were  then  asked  to  suggest  what  school  would  make  Wilson  want  to
attend it. The data about a school for Wilson are presented first for each country
in terms of physical and social environment and then the data from Scotland and
Greece are compared.

Scotland

In Scotland, there were two groups from Valley School who discussed the story of
Wilson.  For  their  second  focus  group  session,  it  was  not  possible  to  group
children from Valley School with the criterion of having discussed the same plan
in their first session. A girl in group MX1 was not present in the first session as
well  as  a  boy  in  MX2.  Both  groups  were  comprised  of  five  children.  In  Hill
School, on the other hand, the groups remained the same as in their first session.

Valley School MX1

Children  from  Valley  School  who  participated  in  this  session  had  suggestions
only for the social environment of the perfect school for Wilson. Resources, time
and space for play were not mentioned at all in their descriptions.

Social Environment

This  group  emphasized  other  children's  behavior,  i.e.  Wilson’s  classmates’
behavior, as a motive for him to go to school. They said that other children should
be  ‘nice’  to  him  and  play  and  share  stuff  with  Wilson.  They  discussed  the
teacher’s  behavior,  too.  The  teacher  should  be  nice  to  him,  like  his  classmates
should, and encourage them to be nice to Wilson. She (the teacher) should give
him his  school  equipment  and teach him both the basics  and not  to  neglect  his
diet.
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ES: What sort of school, do you think, can make Wilson to want to go to school?

If people were nice to one another and share with them.

ES: Okay. What else?

Maybe if they could give him a school bag and a water bottle and a pencil case
and things that you need for school.

ES: Okay. So, a school where they give you all the stuff you need for learning like
school bags and things and where people are nice. Anything else?

Maybe we could make him feel to go to school.

ES: How?

To play nicely.

ES: Play nicely! Nelly, any ideas?

Maybe a wolf school?

ES: A wolf school! And what would the wolf school be like?

Nobody answers.

ES: Would it be wrong if he went to school with Dotty?

Again nobody answers.

ES: you think he would be more comfortable with other wolves?

Yeah [he would be].

ES: You think he would be more comfortable with other wolves?

She nods yes.
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CHAPTER 8

Conclusions

Keywords: Children’s rights,  Children’s right to play,  Comparative Education,
Education,  Focus  groups,  Participation,  Qualitative  research,  Safety,  Young
children.

INTRODUCTION

The aim of this book was to give voice to children, aged 5 to 6 years, regarding
the education of children their age and then relate these voices to children's rights
as defined in the Convention of the Rights of the Child (1989). More specifically,
the purpose of this study was to explore five-year-old children's views on aspects
of behavior and rules, learning and play, and the physical environment of a school
and  to  relate  these  views  to  the  implementation  or  not  of  various  provision,
protection and participation rights (Te One, 2011) that children are entitled to and
pertain  to  school.  In  this  study,  the  term  voice  was  used  as  Jones  and  Welch
(2018)  defined  it  rather  than  as  related  to  children  agency  and  participation
determined by childhood studies (Lee 1998). I employed the term voice because
many children are still  ‘silenced, not listened to or have adults speak for them’
(Jones & Welch, 2018, p. 118) when decisions affecting them are made.

The topic of giving children an opportunity to voice their ideas on the education
of  young  children  was  considered  significant,  because  there  is  a  tendency  for
many people to ignore or underestimate children's views due to their young age
rather  than  their  inability  to   form opinions and think rationally. That definitely
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Abstract:  In  this  chapter,  the  topic  of  this  study  is  described,  together  with  its
importance for the education of young children. The methodological approach to this
research  is  also  examined  as  well  as  its  main  findings.  It  attempts  to  give  voice  to
children from Greece and Scotland aged 5 to 6 years about the education of children
their age. Children’s views underlined the significance of their right to play (article 31)
and their right to participate in decision-making (article 12). At the end of the chapter,
the  implications  of  this  study  are  considered  together  with  further  topics  of
investigation relevant to children’s rights in school. It is concluded that more initiatives
need to be taken regarding the implementation of article 5 of the Convention, which
pertains to the adults’ role in helping children exercise their rights.
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deprives children of their right to be consulted and their opinions to be listened to
and be  seriously  considered  when decisions  are  made  affecting  children's  lives
(article  12 of  the Convention).  Another  reason this  research is  significant  is  its
comparative nature, since there are not many studies comparing the opinions of
children from different countries on aspects of different schooling.

Methodology of Research

As for the methodological approach to this empirical research, it was comparative
and  qualitative.  Children  views  on  aspects  of  schooling  were  produced  in  two
countries, Scotland and Greece. The significance of comparison is that it leads to
a deeper understanding of education phenomena and the impact of societal factors
(e.g.  economy,  governance,  politics,  culture)  on  them  (Calogiannaki,  2011;
Clarkson, 2009; Georgeson et al., 2013; Kazamias, 2009; Lubeck, 1995; Phillips
& Schweisfurth, 2011).

The education for children aged five years in Scotland and Greece was selected
for  various  reasons  so  as  to  enable  the  research  to  be  viable,  productive,
worthwhile and manageable (Clarkson, 2009). Scotland and Greece were chosen
because  of  their  difference  in  economic  affluence  and  what  it  entails  for  their
education systems. Scotland was selected because it is considered a rich country,
whereas Greece is struggling to survive. The difference in affluence means that
there is less financial aid to education in Greece as compared to Scotland, which
entails less choices for children and limited scope for participation in decision-
making for the children as well as the teachers.

Scotland and Greece were also selected because of three particular differences in
their national cultures (Hofstede, 2021a). The three cultural dimensions between
Greece  and  the  United  Kingdom  [part  of  which  is  Scotland],  as  defined  and
measured by Hofstede that were relevant to the topic of children's education and
their rights are (a) power distance (Hofstede, 2019a), (b) indulgence (Hofstede,
2019b) and (c) individualism (Hofstede, 2021b). The score on power distance is
higher for Greece (Hofstede, 2019a); it is almost double compared with that of the
UK (60 versus 35). On the contrary, in terms of individualism, UK scores 91 as
compared  to  35  for  Greece,  almost  three  times  higher  than  Greece.  As  for
indulgence, the UK scores higher (Hofstede, 2019b) than Greece (69 versus 50)
but  the  difference  between  the  countries  is  not  as  sharp  as  with  the
aforementioned  dimensions.

These differences may have manifested in the form of children expecting or even
receiving more adult  directed education from their  teachers  in  Greece and thus
children's  scope  for  consultation  or  participation  in  school  being  narrower  as
compared to that of Scotland. However, each person has their own culture, that is,
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their  own  way  to  ‘relate  to  other  people,  to  think,  to  behave  and  their  own
worldview’ (Rodriguez, 1999, as cited in Samovar et al., 2013, p. 35). This means
that not all the dimensions of one’s national culture are accepted by people and
this applies to teachers as well as pupils (Keesing, 1974). Therefore, depending on
their  national  culture,  the  culture  of  the  school  children  attend,  their  teacher’s
culture, and their own culture, children may have had different perceptions of the
best school provision for them.

Simultaneously,  Greece  and  Scotland  had  similarities  which  justified  their
selection for comparison. They are both located in Europe, were both part of the
European  Union  when  the  empirical  research  in  Scotland  took  place  and  are
countries  with  mainly  a  Christian  population  and  past  (Report  on  International
Religious  Freedom:  United  Kingdom,  2017;  Report  on  International  Religious
Freedom: Greece,  2017).  Therefore,  over  the  centuries,  people  in  Scotland and
Greece  have  known  aspects  of  similar  cultures,  philosophies  and  ideas  about
educating  young  children.

Child-centeredness  in  education  is  considered  a  means  of  facilitating  the
implementation of young children's rights (General Comment 7 2005, articles 14,
17, 23, 28, and 34) and it exists in some form in the official education provision of
both countries. Five year old children in Scotland attend primary school for the
first  time,  but  Scotland  has  at  least  two  decades  of  child-centered  primary
education  starting  in  1965  (Darling,  2004)  more  than  Greece.  Their  peers  in
Greece attend kindergartens, therefore, more time for play is allowed to them as
compared to children in Scotland.

The final reason for choosing Scotland and Greece was practical. Since data were
to be produced using an oral method of investigation, focus groups, and I am a
native  Greek  speaker  fluent  in  English,  these  two  countries  were  within  my
options.  Such a choice also enabled me to ensure linguistic equivalence, which
should characterize every comparative study (Broadfoot, Osborn, with Gilly, &
Bûcher, 1993).

The data for this comparison was chosen to be produced qualitatively. Each child
participated in two focus group sessions (Flick, 2007; Gibson, 2007; Kitzinger,
1994; Large & Beheshti, 2001). In the first one, they discussed one of three plans
for  a  school  for  children  of  their  age.  These  plans  were  for  a  teacher-directed
school,  for a school based on developmental psychology and for a rights-based
school. These three models of school reflect different degrees of respect towards
children's rights, with the teacher directed model showing respect to a minimum
number of rights and a rights-based model showing respect to all rights. Children
were  asked  to  suggest  improvements  for  the  plan  they  were  read,  so  that  they
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